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EDIT/RIAL

Dear Colleagues,
this issue flying to you through the air again is quite heavy 

with pebbles (”smooth but with marks of contact with other 
rocks or pebbles” too) which you might find worth putting into 
your inspirational ELT bucket (those on the cover were born in 
Eastbourne).

Both presenters and participants who enjoyed Těšín Conference 
will be interested in its feedback.

How to deal with difficult learners is an ever hot topic, you might 
like to know Eva Macháčková´s observations.

English language tuition and global education is Hana 
Suchánková´s focus, Blanka Klímová-Frydrychová and her Teaching 
Academic Writing should interest many of you too.

Michael Berman shall never disappoint you, in his Corner you can 
even find some Secret Places…

Looking for an interesting reading tip? Petr Fuka does have one.
And much more…
Being teachers but human beings first place, we should 

be aware of the fact that only those with hearts of stone 
cast the first stone and that people who live in glass 
houses should never ever throw any stones at all.

If it happens, and it does quite often not only in our profession, 
that we have to deal with someone dumb as a rock, it might be good 
to remember that neither we nor our subject is the only pebble on the 
beach for everyone!

However, and this is what most teachers have carved in stone, 
constant dropping wears away a stone.

Let´s be brave if running into a stone wall from time to time. We 
all know pretty well that a rolling stone gathers no moss!

Dear Colleagues, happy reading.
Edita Drozdová

Deadline for the next issue: April 30, 2010
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NEWS FROM PRESIDENT

Dear colleagues,
Welcome to the second electronic issue of our Newsletter.
I was happy to see so many of you – our members – at our three-

day conference in September. Crossing Borders, the 9th National and 
International Conference of the Moravian and Silesian Association of 
Teachers of English, was held at Střední škola hotelová a obchodně-
podnikatelská, Český Těšín.

Though the title of the Conference was originally meant to reflect 
the location – just a few meters from the border and Polish Cieszyn, 
it seems to have responded to the problems teachers are facing 
nowadays. Therefore, I felt happy to see so many ELT professionals 
in Český Těšín. Thank you for having come and still being 
enthusiastic about teaching. 

Crossing Borders was held in cooperation with the SŠ HOP Český 
Těšín, which provided the venue location, and the AMATE, which 
was in charge of the pre-conference event Stardandizace a vymezení 
jazykových úrovní a přechod ze ZŠ na SŠ / Bridging the Lower and 
Upper-Secondary Education – roundtable.

The students of the school organized guided tours of both Český 
and Polish Cieszyn, were responsible for the refreshments during 
the Friday Welcoming Drink and Saturday Reception and served 
coffee and cakes at breaks.

The conference attracted delegates from neighbouring countries 
such as Slovakia or Austria, we also had partners from Slovenia and 
colleagues from as far as Turkey and Japan.

We invited excellent plenary speakers from Britain (Mario 
Rinvolucri, Alan Pulverness and Michael Berman), we had great 
presenters from both the Czech Republic and abroad, the rich ELT 
exhibition and prizes to win in two raffles. We prepared a number 
of social events beginning with the Glass of Wine and theatre 
performance on Friday, continuing with the big reception sponsored 
by the British Council and jazz music on Saturday.

In this issue you can find more about Crossing Borders and I 
hope you will enjoy it. 
 

Let me wish you  

 

Merry Christmas Zand Happy New Year  ! 2010.

Michaela Trnová


A Pebble

A pebble is a clast of rock with a particle size of 4 to 64 millimeters based on 
the Krumbein phi scale of sedimentology. Pebbles are generally considered to 
be larger than granules (2 to 4 millimeters diameter) and smaller than cobbles 
(64 to 256 millimeters diameter). A rock made predominantly of pebbles is 
termed a conglomerate. Pebble tools are among the earliest known man-made 
artifacts, dating from the Palaeolithic period of human history.

A beach composed chiefly of surface pebbles is commonly termed a shingle
beach. This type of beach has armoring characteristics with respect to wave 
erosion, as well as ecological niches which can provide habitat for animals and 
plants.

Pebbles come in various colors and textures, and can have streaks of quartz 
and different colored sedimentary rock. Pebbles are mostly smooth but, 
dependent on how frequently they come in contact with the sea, they can 
have marks of contact with other rocks or pebbles. Pebbles left above the 
high water mark, may have the growth of organisms such as lichen on them, 
signifying the lack of contact with sea water.

Pebbles can also be found inland where ancient seas used to be covering the 
land, when seas retreat the rocks become landlocked. Pebbles can also form in 
rivers, and travel into estuaries where the smoothing continues in the sea.

(Taken from Wikipedia)
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CROSSING BORDERS

9TH NATIONAL AND INTERNATIONAL CONFERENCE  
OF THE MORAVIAN AND SILESIAN ASSOCIATION  

OF TEACHERS OF ENGLISH

Lenka  Šamanová

Tři dny strávené v perfektně organizovaném akademickém prostředí 
a navíc příjemná a přátelská atmosféra – takto bychom mohli 
charakterizovat CROSSING BORDERS, 9th National and International 
Conference of the Moravian and Silesian Association of Teachers of 
English v Českém Těšíně od 11. do 13. září 2009. 

Setkali se tu učitelé z celé České republiky. Témata konference byla 
rozmanitá, například vzdělávání a další vzdělávání učitelů, využití 
informačních a komunikačních technologií ve výuce, nová maturita, 
CLIL atd. Speciálními hosty byli  Mario Rinvolucri, Alan Pulverness, 
Michael Berman, jejichž publikace jsou známy i u naší pedagogické 
veřejnosti. Pro všechny byl na dlouhý páteční a sobotní večery 
přichystán pestrý kulturní program včetně prohlídky příhraničních 
měst Český Těšín a Cieszyn. Průvodci po večerních městech nám byli 
studenti Střední školy hotelové a obchodně-podnikatelské, Frýdecká 
32, Český Těšín. Titíž studenti a jejich pedagogové nám byli ochotně 
k dispozici po celou dobu konference a velkým dílem se podíleli 
na špičkové organizaci, za kterou nesmíme zapomenout poděkovat 
hlavním organizátorkám: Michaele Trnové – předsedkyni MSSUA, 
Libuši Kohutové a všem lektorům. Děkujeme. 

Za spokojené účastníky konference
Mgr. Lenka Šamanová

ZŠ Jablunkov

CROSSING BORDERS

CONFERENCE IN ČESKÝ TĚŠÍN

Pav la  T lus tošová

On 13 September 2009 I was at the Crossing Borders Conference in 
Český Těšín.

It was designed for teachers of English.
I went there because I wanted to learn about the latest 

development in English language teaching, to share experience with 
my colleagues and, last but not least, to meet my friends whom I can 
see only at events like this one.

The conference took place at Střední škola hotelová a obchodně-
podnikatelská and it lasted for three days, starting on Friday evening 
with a speech given by  Mario Rinvolucri and followed by  small 
refreshment made by students of that school.

Next days there were a lot of workshops and presentations of 
publishers or their representatives, who offered and sold some 
materials and books for teaching and learning English.

I attended some workshops that were very nice. In my opinion, 
David Fisher’s workshop was one of the best. He showed us how to 
teach English through playing games. We learned to play some games 
that help to practise grammar and we even acted a fairy tale about 
Little Red Riding Hood.

The Conference was prepared by the organizers in a very efficient 
way. 

There was always something happening. For example, on Saturday 
evening there was a nice party with wonderful refreshment and after 
that we went to a club with live jazz music.

I could not attend every workshop but it was clear that the 
participants were very satisfied and everyone was looking forward to 
the next conference.

Pavla Tlustošová
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LIST OF EXHIBITORS & SPONSORS  
(IN ALPHABETICAL ORDER)

Bohemian Ventures

British Council

Cambridge University Press

CK Školní zájezdy

ILC Czechoslovakia

INFOA International

Macmillan

Megabooks CZ

Nakladatelství Fraus

Oxford University Press

Pearson Longman

Pilgrims Ltd, Canterbury

Polyglot

SOL (Sharing One Language)

The Bear Educational Theatre

University of Cambridge ESOL Examinations

PLENARIES
MARIO RINVOLUCRI

Mario Rinvolucri is a well-known teacher trainer and has been in the 
English language teaching field for over 30 years, most of the time 

with Pilgrims. He also edits Pilgrim‘s online magazine Humanising 
Language Teaching. Over the past fifteen years he has written articles 
in the EL Gazette, English Teaching Professional, Modern English 
Teacher, English Language Teaching Journal as well as articles in 
the Newsletters of Teacher Associations and SIG Newsletters. Mario 
Rinvolucri has written or contributed to a number of books, e.g. 
Imagine That, Creative Writing, Multiple Intelligences, Using the 
Mother Tongue, Grammar Games, More Grammar Games, Unlocking 
Self-Expression with NLP, Humanising Your Coursebook, and many 
more. 

Thinking Frames that help us teachers

There are number of thinking frames, or if you wish, mental filters, 
that have proved to be very useful in thinking about teaching. In this 
talk Mario presented the following conceptual schemes drawn from 
outside the realm of language teaching:

Logical Levels, which come from the work of  Gregory Bateson
The Four temperaments, that derive from the work of Rudolph 

Steiner (Waldorf Schools)
The four principal ways of  learning: here Mario draws on the 

thinking of Antoine de la Garanderie

ALAN PULVERNESS

Alan is a freelance teacher trainer, materials writer, and an Associate 
Trainer with the Norwich Institute for Language Education. His areas 
of special interest are culture and the teaching of literature. He has a 
degree in Comparative Literature and Applied Linguistics from the 
University of East Anglia. He has edited and advised for several new 
volumes on new fiction and worked on an award-winning course 
on Macbeth. Alan Pulverness has worked in Canada, Germany, 
Italy and the UK as an ELT teacher and teacher trainer. He was Joint 
Chief Examiner for CEELT (the Cambridge Examination in English 
for Language Teachers) and is a Chief Moderator for the Cambridge 
COTE and ICELT teachers‘ schemes, as well as a DELTA assessor 
and moderator. He is the author or co-author of a number of ELT 
textbooks and videos, and is a past recipient of the ESU/Duke of 
Edinburgh book award. 
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‘Deprived of history’: narratives in third places

Kramsch (1993) takes immigration as a metaphor for the journey 
into a foreign language, with learners occupying ‘third places’. 
Moving from one language world into another, learners should 
be particularly receptive towards the ”boundary experiences of 
culturally displaced persons, who have grown up in one country but 
have emigrated to another”. There is a growing body of narratives in 
British movies and novels in English reflecting immigrant and second-
generation experience, and the rich diversity of an increasingly multi-
cultural society.  This talk explored ways in which such intra-cultural 
texts can be used in the language class to promote inter-cultural 
awareness.

MICHAEL BERMAN

He works part-time as a teacher at Oxford House College in London. 
His publications include A Multiple Intelligences Road to an ELT 
Classroom and The Power of Metaphor, The Shaman and the 
Storyteller. Michael has been involved in TESOL for thirty-five years 
and has given presentations at conferences in Armenia, Austria, 
Azerbaijan, Croatia, the Czech Republic, Cyprus, Finland, France, 
Georgia, Germany, Ireland, Italy, Poland, Romania, Turkey, Scotland, 
Slovenia, Spain, Turkey, Ukraine and Wales. 

Sit back, relax (more or less), and let the learners do all the work 

In this workshop, techniques were demonstrated that can be used 
when storytelling to ensure that the learners take an active part in the 
session. There is nearly no extra material needed and still learners use 
the target language, they have fun and teachers don‘t have to do all 
the work by themselves. Isn‘t it great?

MOJE REAKCE

Students of our school started publishing a new school magazine. 
Reporters interviewed me about the Crossing Borders and one of 
their questions was ”Why did you decide to organize the conference 
in Český Těšín?”. The reasons are at least three, one of them being 
my intention to reduce costs for those attenders who live in the 
northeastern part of the Czech Republic. 

In the last decade I attended conferences in Brno (twice), 
Pardubice, Hradec Králové and Přerov. The only one I missed was 
the one in České Budějovice last year. The costs are rather high: the 
fee, the fare, accommodation...Of course, not all participants are 
so lucky that their employers pay all the costs. Most of us pay for 
everything or at least a part of the cost. If the Conference takes place 
in your hometown or somewhere near, you do not have to pay for the 
accommodation or the fare.

Nevertheless, I was quite disappointed by quite low number of 
participants from our region, especially from Český Těšín itself. There 
was only one teacher from Gymnázium Český Těšín. There were no 
other participants from secondary schools located in the town, and 
there was only one local primary school teacher. The nearest town is 
Třinec. Again the number of participants from Třinec was very low: 
1 teacher from primary school, no participant from any secondary 
schools although there are Gymnázium, Obchodní akademie, 
Soukromá střední škola Třinec (ex Třinec-Kanada) and others. 

I wonder why those local teachers did not attend the Conference. 
It might be because they are fed up with all the necessary preparation 
for New Maturita. They might not want to spend the whole weekend 
by learning something new. Anyway, I would like to thank to all 
those people who organized the Conference, who took part in it 
either as presenters, publishers or participants. As they all made the 
Conference such a huge success. Thank you for coming.

Libuše Kohutová, MSSUA Vice-President,  
Střední škola hotelová a obchodně-podnikatelská, Český Těšín
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FEEDBACK FORMS

Michae la  T rnová

What did you particularly enjoy about the event?
Everything, thanks!
– sharing teaching experience with other people who are interested 
and good at it
– using and hearing English
– getting useful tips for lessons and motivating myself
– all sessions were excellent, I was having a great time (deeply 
impressive for me: pre-conference, Sandra Vida, Mario Rinvolucri, 
Simon Gill, Steve Lever, ...)
This conference was prepared and performed on the greatest level. 

Thanks and congratulations! Nothing to complain, well done.
Mario’s movement workshop. As exhibitor it was nice and very 

democratic to have us all in one hall. Very good idea to use hotelova 
škola as student volunteers good & it makes sense for them. Town 
nice idea.

Everything was excellent. I appreciated the staff of the school, their 
willingness to help us, guided tour around Těšín and mostly the food. 
I’ve never visited a conference where guided tour was offered.

The large amount of materials for teachers. Very good selection of 
speakers from English speaking countries. Good choice of location.

Everything was perfectly organized. Nice & pleasant atmosphere! 
Great!!

The walking tour and the jazz club! Making friends.
The extremely friendly atmosphere & that the very busy organizers 

found the time to talk to everybody. It was definitely one of the best 
organized conferences I’ve ever attended. Congratulations!

The atmosphere, friendly English speaking society, well prepared 
sessions, Mario! Matthew Taylor

I enjoyed the talk by Michael Berman, the guided tour of Český 

Těšín and sessions by David Fisher. The rest was still excellent as 
well.

Friendly atmosphere, excellent catering, excellent organization, 
excellent speakers – It was pleasure for me to be here. Thank you very 
much.

– atmosphere – pretty nice and warm
– contents of the talks and workshops are very good
– to be inspired by the enthusiastic speakers! 
– helpful organizers and studentsx
Pass on my words to the school headmistress, teachers and the 

pupils for their amazing catering. I felt like in a 5star hotel. The food 
was delicious and a joy to look at. I wish the students found jobs in 
hotels and restaurants somewhere near my place. The ‘Mažoretky‘ 
also did very well. I really enjoyed their performance.

Friendly atmosphere, perfect organisation, Alan Pulverness’ 
plenary, guided tour, wonderful presentation and quality of food

Meeting people with the same interests and goals, having an 
opportunity to discuss problems and situations we all face nowadays

Meeting frends and colleagues, sharing ideas, learning new things, 
brushing up old ones

Very qualified speakers, presenters, giving us a lot of inspiration. 
Jazz club in the evening was a really good idea.

Guided tours, catering, atmosphere
What do you think could be improved?
No idea, it was perfect! 
The organizers could hardly do a better job. Thank you.
Signing of rooms. Problem with rooms in second building when it 

was raining.
Nothing.
All the sessions should be in one building next time.
Perhaps a little Czech language guidance (common greetings or 

phrases) would make outsiders more comfortable. A page in the 
programme or a card would be enough. Outsiders also need a little 
warning that English is not much spoken outside the venue.
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Could be longer as you can’t be everywhere
I think there could be less marketing aimed talks and workshops.
– communication with the hotel (Piast)
– the way of the breakfast was served
Can’t think of anything right now. Many thanks!
The signs showing where the rooms for talks are. Less is 

sometimes more….? Too many interesting talks in one time.
I can’t think of anything right now.
The topics of the workshops should be less methodology and more 

culture and new language – current changes, spoken English, etc. 

GLOBAL SKILLS FOR LOCAL NEEDS 
FACING CHALLENGES IN 21ST CENTURY CLASSROOMS 

THE 19TH IATEFL HUNGARY ANNUAL CONFERENCE 

Balassi Institute, Budapest / 2 – 4 October 2009

Michae la  T rnová

Friday
The plenary talk Let’s put the language back into language teaching! 

by Éva Illés was followed by four Thematic Strands – Culture and 
Literature, ICT, Young Learners, Teacher Education and Professional 
Development. I attended the ICT Special Interest Group Programme. 
I especially liked the talk by Uwe Pohl and Zsuzsa Lindner called 
Signs of the Times: What an Interactive White Board can(not) do for you.

During the reception I had a chat with old friends from IATEFL 
Hungary, Danuta Ruranska from Poland, Yeo Grenville from SOL and 
I met some new friends from Hungary, the Netherlands, Slovenia, 
Croatia, …

Budapest and the Danube by night


The bird Jingwei trying to fill the sea

Once upon a time, the youngest daughter of Emperor Yan, legendary ruler 
of primitive China, went boating on the Eastern Sea. While she was enjoying 
herself, a strong wind rose on the sea and her boat capsized. Just before she 
was buried by the surging waves, her spirit turned into a beautiful bird. As it 
flew over the roaring sea, it cried sadly in the sound ”jinwei, jingwei”. That
was why people called it ”Jingwei”.

The bird lived on a mountain near the sea. It hated the sea so much that it 
decided to fill it up. Every day, it flew to and fro between the mountain and the
sea, carrying in a twig or a pebble from the mountain and dropping it into the 
sea.

One day, the roaring sea said to Jingwei, ”Poor little bird, stop doing that 
meaningless thing! You‘ll never fill me up.” Jingwei replied, ”I‘ll fill you up
no doubt! I will, even if it‘ll take me thousands of years! I‘ll fight on until
doomsday!”

The brave little bird kept carrying twigs and pebbles from the mountain to the 
Eastern Sea without taking a rest.

From this fable comes the idiom ”The bird Jingwei trying to fill the sea”. We
use it to describe people who are firm and indomitable and will not stop until
they reach their goal. 

(Taken from China‘s Aesop‘s Fables – Stories of Chinese Idioms(2))
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After the reception we witnessed the launch of a new CD 
by ‘Simply English‘. Andy Rouse, Bulcsú Babarci and Tamás 
Zajzon introduced songs from their latest album the Rosy Apples 
– Children’s songs of the souhern shires.

Saturday
In the morning plenary 1 ½ pillars of wisdom: Globalisation and 

language teaching Tamás Kiss used his own experience of teaching 
and working as a teacher trainer in Hungary and Singapore. He 
has studied in the UK and Poland and has taught in 18 different 
countries. 

My workshop A Walk through Bath was scheduled at 10.30, then I 
visited the ELT exhibition and to relax I went for a walk to the nearby 
Gellért Hill, which offers a beautiful view of Buda, Pest, the Buda 
Castle, the Chain Bridge and the Danube.

The afternoon programme started with Herbert Puchta‘s plenary 
On being a teacher – management skills versus leadership qualities. 
Herbert Puchta is the author of a number of textbooks, a teacher 
trainer and also the President of the IATEFL UK. Here are a few 
points from the plenary.

W I T ≠ W T L   what I teach is not what they (students) learn

Leadership qualities
• stay calm

• give students confidence

• describe what is going to happen

Management                           Leadership
getting things done through others    x   getting others to do things

Leadership is about creating a world that people want to belong to
Leadership is about creating classroom culture our students want to 
belong to

Leadership
• empathy

• acceptance – accept students with their strengths and weaknesses 
as human beings; however, that doesn’t mean accepting disruptive 
behaviour

• congruence – admit you don’t know things
Nowadays, it is difficult to earn respect. 
The Freedom Writers

Andy Rouse, Bulcsú Babarci, Tamás Zajzon

Michaela Trnová and Herbert Puchta, IATEFL UK President 
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Leadership qualities
• enthusiasm

• empowering students – believe in students‘ cans; success comes in 
cans, not in can’ts

• developing students‘ thinking skills

• use of gossip – friendly chat/small talk (gossip – originally intimate 
friendly chat between godparents and godchildren)

• use of humour

• knowing when to step back
Jasmina Sazdovska in Hooks: Attention-grabbers guaranteed to wake 

up a snoozing class or audience introduce fun activities such as jokes, 
quotations, Murphology, proverbs, etc.

David A. Hill showed how a teacher can ‘CLIL‘ a coursebook. I 
found this demo lesson on whales called CLIL-ing Your Coursebook: a 
realistic interim approach to CLIL very useful. 

• building on knowledge students have – group work – what do you 
know about whales

• reading text 1 – bank of new information

• picture – using info from text, comprehension check through 
questions

• reading text 2 + questions

• reading text 3 + comprehension check

• Conclusion: Look at the coursebook and choose a topic, build on 
students‘ knowledge, find real information, make it interesting.

Have you heard about Pecha Kucha? As this is what followed on 
Saturday evening.

Pecha Kucha (ペチャクチャ?), usually pronounced in three 
syllables like ”pe-chak-cha”, is a presentation format in which 
content can be easily, efficiently and informally shown, usually 
at a public event designed for that purpose. Under the format, 
a presenter shows 20 images for 20 seconds apiece, for a total 
time of 6 minutes, 40 seconds.

(Wikipedia)

I especially enjoyed Lyndsay Clandfield’s presentation on 
inventions for teachers which included a remote control that would 
silence disruptive students or make them give clever answers when 
you need it. Then, Mark Andrews’ presentation compared  the history 
of Budapest bridges to the history of ELT.

At about 10 p. m. Andrew Miles took us for a night walk to the 
Pecha Kucha Evening

Pecha Kucha Evening
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Gellért Hill to enjoy Budapest by night. It was rather surprising to see 
so many tourists as well as locals there.

Grammar Teaching. Unfortunately, I could not participate in the Open 
Forum ’Global Skills for Local Needs’ – What are YOUR Views? as I 
wanted to make sure I would not miss my train back home.

Danuta Ruranska – former IATEEL Poland President, Michaela Trnová 
– MSSUA President, Livia Fargo – IATEFL Hungary President

Sunday
After Gordon Lewis’ plenary Bringing Technology into the 

Classroom I attended Herbert Puchta’s workshop Creativity and 

Livia Farago and Andrew Mile 


Pebble Food for Thought

A professor walks into a class and puts a bucket on the table. He then proceeds 
to put a couple large rocks into the bucket and asks the class if it is full. Since 
there are rocks protruding from the top of the bucket the class agrees indeed it is 
full. Next he brings out some gravel and proceeds to pour it into the bucket filling
in the gaps between the larger stones. Finished he asks is it full now? Once again 
the class agrees. Then he proceeds to pull out a container filled with sand. As he
pours the sand into the bucket the class erupts in laughter. The entire container 
of sand is emptied into the bucket. Once again the class is asked if the bucket is 
filled. Finally the professor pulls out a container filled with water and pours the
entire contains into the bucket until the water reaches the top. 

This story is often used to illustrate ”time management” and how you can fit a lot
of things into what seems already full. Most of us are already doing this! When 
you look at this from another perspective you get an entirely different picture of 
the meaning of the bucket story. If you fill your bucket with the gravel, sand and
water you will never be able to fit the big rocks into the bucket. The big rocks are
the things most important in your life. Let‘s look at how this relates to you. What 
are the most important things in your life? These are ”your” big rocks. Write down 
the 3-5 large rocks you need to have in your bucket. These can be things like: 
family, health, business, spirituality, etc. These are the things you need to put 
in the bucket first! Next, write down 3-5 gravel items. These are the next most
important thing you need to fit into your life. These might be friends, hobbies,
proper nutrition, 8 hours of sleep, etc. Finally, do the same for the sand and water. 
These last two are lower in priority, but still important enough to identify. They may 
include: travel, sports, volunteering, etc. Now that you have your list completed, 
you have a snapshot of what you feel are your most important to least important 
priorities. Part of every inventory is determining what needs to be done away with. 
Write down a few items that you need to purge from your lifestyle. Now that you 
have your big rocks identified, determine if your day actually reflects them as a 
priority? In other words, do you spend most of your day doing sand and water 
things or do you focus on the big rocks. Often we have been putting the water and 
sand into the bucket first. The result is a large portion of our day is spent on low
priority activities, preventing us from getting to the most important ”big rocks”...

(Taken from Limestone Health Consultants, Inc.)
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DEALING WITH DIFFICULT LEARNERS

Eva  Macháčková

”No, I haven´t.” This used to be my answer to the question which 
each EFL teacher sometimes hears from his or her students. I have 
never been to Great Britain. Until recently.

Inspired by my friend´s article about her stay in Edinburgh I 
decided to change the answer to: ”Of course, I have!”

First, I spent Christmas holiday browsing through the amounts of 
really interesting topics and places offered by EU Lifelong Learning 
Programme Comenius on pages http://www.inforteach.com/
courses/index.php. I wasn´t sure what I should choose and then I saw 
it – Dealing with Difficult Learners. I felt I would need it so much, but 
– to think about the most challenging pupils even during the summer 
holiday … 

My professional needs beat my mind laziness, I was lucky enough 
to obtain the grant by NAEP Comenius and this summer I left for 
Canterbury to learn the strategies working with teaching above 
mentioned learners. 

The course was ran by Ms 
Marie Delaney, an experienced 
teacher and educational 
therapist. I have written a lot of 
notes, I have bought her book 
called Teaching the Unteachable 
(a very useful one), I really 
enjoyed the course, the people, 
the place. It´s impossible to sum 
up the contents of all the lessons 
here, but there is something I 
will never forget.  

In one lesson Marie brought 
a friend of hers – also a teacher 
trainer to tell us about a difficult 
learner he used to know. 

First he spoke about this boy´s 
background. In his family there was a lot 
of arguing, it was rather like a war, he 
heard many violent words. His father was 
an alcoholic, the boy was the youngest 
from three children, he was bullied by his 
siblings. Harmony was something weird for 
him. At school he made noise, he wanted 
people laugh, sometimes he withdrew, he 
learned, but only from the teachers who 
didn´t consider him to be stupid. 

Then we were asked to think about 
offers from teachers to such pupils. With 
the help of our trainer we produced quite 
many of them

• Opportunity to communicate in a different, positive way
• Place to be stored safely
• Develop individuality
• Belonging to a group, not being different

The cloister of Canterbury Cathedral

One of the oldest buildings in  
Canterbury, decorated with  

chopped flintstone

The British are really 
afraid of swine flu
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• Opportunity to grow
• A range of ways they can be treated
• Making use of the good opportunity
• Socialization (peer group)
• Chance to be good at something
• Task represents structure and safety for them
• The nicest ones – hope and belief

At the end we were to 
guess what happened with 
this boy in his adulthood. 
Silence, then someone said: 
”He became a teacher trainer.” 

A big laughter. But I 
realized that one person didn´t 
laugh, the teller. After a while, 
when everybody calmed 
down, he said: ”You are right. 
The boy was me.”  

In front of a medieval Canterbury  
city gate

ENGLISH LANGUAGE TUITION AND GLOBAL EDUCATION

Hana  Suchánková

Lessons of English are primarily designed to establish and develop 
communicative competencies in English, but they are also a good 
opportunity to teach social, personal and intercultural competences. 
Selection of global topics and the use of adequate methods in their 
presentation and practice bring about space for discussions and help 
us develop desirable qualities in the citizens of a new democratic 
society.

The introductory picture is taken from a postcard bought in 
Brussels. It depicts somewhat ironically the characteristics of a 
”perfect” European. The qualities are chosen from generally accepted 
negative features of individual nations.

Introduction
The knowledge of a foreign language is a presumption, basis and 

means of communication with a member of other language groups. It 
is now a necessary part of general education.

Mgr. EVA MACHÁČKOVÁ, born in 1965, studied  
at Philosofical Faculty, University of Ostrava, teaches 
English and Czech at ZŠ and MŠ Tovačov, lives  
in Vlkoš.
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Education is now an economic category and subject to market 
exchange. Knowledge based economies with strong globalization 
tendencies require foreign language competencies. They help the 
applicant get a better position in the labour market. The Business 
Week claims that a foreign language knowledge means 25–30 % 
increase in a person’s salary.

Language education
Language education helps a person find a place in the present 

sophisticated world, understand its processes, create his or her 
own opinion, travel, learn about other cultures and broaden his or 
her point of view. It strengthens the development of democracy 
and political culture, supports a person’s self-reliance and 
independence.

It is a key factor in achieving a fully developed, democratic and 
actively participating European society.

Jan Amos Komenský said that knowledge of a language is a tool 
for education.

Radomír Choděra says that nothing develops human tolerance and 
sensitivity better than learning a foreign language.

Learning a foreign language enables people to learn about and 
to understand their own culture and contributes to their finding 
their own identity and developing their own culture. This leads to 
tolerance, understanding, sympathy and sensitivity, brings a higher 
quality of life.

The knowledge of a foreign language is not only the knowledge of 
grammar, vocabulary, pronunciation and writing, if we speak about 
communicative competence, we mean an adequate and fluent verbal 
response in different situations. And communication is not only a 
choice of particular language means. Apart from this, we perceive 
other signals like proximity, haptics, mimics, gestures, pace, strength, 
height and intonation of the human voice. They all create an overall 
ability, one we call communicative competence, e.g. the ability 
to correctly and adequately respond in different communicative 
situations and social roles.

Jeremy Harmer defines communicative competence as a 
subconscious knowledge of language use and of language as 
discourse. So it is not just language competence, but also knowledge 

of how language is used appropriately and how language is 
organized as discourse.

Social, personal and intercultural competencies come to the 
foreground while talking to the members of other cultures. The 
knowledge, tolerance and the sensitivity towards the norms of 
communication of others play an important role.

And the norms of communication are closely connected to the 
culture itself, to the system of opinion, approaches and values, which 
may vary in different communities.

The year 2008 was appointed the year of intercultural dialogue. 
The attention of professionals, linguists and teachers, was called 
to such problems. The aim was to start a process, in which global 
issues and intercultural communication were brought to the centre of 
attention and became a necessary part of general education.

Global education
At the beginning of the 20th century, global education appeared. 

It was precisely defined in 2002: ”Global education is such a type of 
education, which opens peoples eyes and minds, to be able to see the 
world reality in order to struggle for justice, fairness and equality 
among people and human rights for everybody”.

A European network for global education (GENE – Global 
Education Network Europe) was established. The whole idea of global 
education gained many supporters from the very beginning and it has 
become a massive movement nowadays.
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The objectives of global education are defined as follows:

• to evoke the feeling of responsibility for the people and the world
• to motivate an active approach to the solution of local problems
• to provoke interest in regional, national and international problems
• to support sustainable development
• to understand the situation of people in a difficult life situation
• to know causes and results of global problems

Closing
The tuition of foreign languages is an ideal opportunity for 

introducing elements and topics of global education. We can again 
quote the words of Jan Amos Komenský who understood a foreign 
language as a means for getting to know the world. By the means 
of language we learn not only about foreign cultures, but also about 
different living situations, different living conditions, different 
worries and problems.

Such education will contribute to the development of a 
communicative, tolerant and emphatic citizen of a fully democratic 
society.
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NEW APPROACHES TOWARDS THE TUITION OF  
A FOREIGN LANGUAGE AT UNIVERSITIES III.

Hana  Suchánková

The proceedings consist of 25 papers, written by teachers of 
different foreign languages at different universities in the Czech and 
Slovak Republics and in Russia.

The contributions provide us with a different point of view of 
the same problems: how to prepare communicative, interesting and 
effective classes for a group of students with different interests, 
different majors and mixed class abilities. Varies issues like the 
development of partial and complex language skills, the use of 
information technology, the tuition of special vocabulary, stylistics, 
but also the problematic of translations and the use of abbreviations 
and last but not least the issue of the Common European Framework 
of Reference for Languages and the European Portfolio are discussed 
and a potential solution is offered.

The proceedings could be sent via email in Pdf format to anyone 
interested, following a request sent to hana.suchankova@ujep.cz

PhDr. HANA SUCHÁNKOVÁ, Ph.D. studied in Ústí and in 
Prague. She is head of the Department of foreign languages 
at the Faculty of social and economic studies of UJEP in Ústí 
nad Labem at the moment. She teaches German, Russian and 
English for specific purposes and loves languages and sport.
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TEACHING ACADEMIC WRITING


Blanka  F rydrychová  K l ímová

1. Background
In the Czech cultural environment knowledge and skills of writing 

are still neglected because writing is perceived as a skill which is 
taught mainly at elementary schools by mastering grammatical and 
spelling rules. ‘Writing is seen as an individual gift’ (Čmejrková et al. 
1999, 34). On the contrary in the English-speaking world writing is 
perceived as a skill which can be taught, practised and mastered.

Both the Czech and non-native students have a lack of experience 
in writing and therefore the level of their writing is often very poor. 
This is particularly true for higher education. Gillet (2004) sees 
writing as the most problematic use of English in Higher Education. 
As there has been an unprecedented growth in modern information 
technologies which support and make students’ learning more 
effective, I decided to improve our students’ writing skills with their 
help. I created an e-learning course – Academic Writing (Frydrychová 
Klímová 2005) – in virtual learning environment WebCT (web 
communication tools) at the Faculty of Informatics and Management 
in Hradec Králové. 

2. E-learning Courses at the Faculty 
The Faculty of Informatics and Management (FIM) of the 

University of Hradec Králové has been intensely involved in the 
application of e-learning in teaching since 1999 as its teachers 
continuously attempt to improve the quality of their teaching. 
E-learning namely enormously contributes towards increasing 
effectiveness and efficiency of educational process. E-learning started 
to be widely used at the faculty in 2001 when a few selected courses 
created in virtual learning environment WebCT (web communication 
tools) were introduced for part-time students. In 2002 these and 
other on-line courses, often called OLIVA (on-line teaching = On-

Line VyukA), began to be used as a new quality support for full-
time students as well. At present more than 150 e-courses are being 
fully exploited in teaching at the faculty. In English teaching more 
than 45 e-courses are being used. Some of them, such as Teaching 
Written Business English, can be taught completely on-line. However, 
most of them are blended as there are usually a few tutorials. One 
of the representative blended courses at the faculty is, for example, 
an optional one semester course on Academic Writing. The course 
exposes students to blended learning. That means they meet a teacher 
once into two weeks to discuss and clarify the mistakes they made 
in their assignments (i.e. essays), which together with a deeper self-
study of the materials implemented in their on-line e-learning course, 
they write every second week. Moreover, sometimes there are regular 
classes and e-courses are used as reference courses (i.e. students 
can once again read the information obtained in class and do some 
additional exercises to practice their knowledge) for further self-
study or revision of the lecture. This is, for example, true for teaching 
Culture of Great Britain or History of the USA. 

Nevertheless, as Sharma (2006) says, ‘on the one hand, technology 
is here to stay. On the other, the teacher will never be replaced. I 
believe it is crucial that the teacher remains in control as the person 
creating the course programme, meeting the learners, interpreting or 
assigning the material and honing the course. The technology should 
not ‘lead’.’

3. Course of Academic Writing
The course attempts to help both Czech and foreign or overseas 

students of the faculty. These students study English as an applied 
language. The course is designed to develop the kind of English that 
students will most likely need in their future jobs, namely, business 
English. (Students graduating our faculty usually find jobs in tourism, 
finance and information technologies.) Undoubtedly, they will use 
written communication, such as writing e-mails or reports, on a daily 
basis. The course focuses on the process of writing from beginning 
to end, and gives advice on how to write professionally. It shows 
the component parts of the writing process, that is: envisaging what 
to write, planning an outline, drafting passages, writing the whole 
thing, revising and rewriting it, and finishing it in an appropriate 
form, together with publishing all or parts of a text. In addition, 
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it concentrates on those features which are different in English 
and Czech, such as citations, compiling a bibliography or using 
appropriate English. As for the last aspect, there are independent 
sections on grammar structures in written English, lexical structures, 
and punctuation. See the structure of the course in Appendix 1.

In addition, the course provides students with the ready-made 
materials, such as a letter of application or C.V. However, the most 
valuable document is a Guide to Dissertations Written in English, 
which is a good sample of how the academic writing works in 
practice. Furthermore, I found out (doing another research) that there 
were no set or agreed rules, norms or orders on writing dissertations 
in the English language at Czech universities. Therefore, I think that 
students at other Czech universities writing their dissertations in 
English might also find this course useful.

Another advantage of the course is also its exploitation. The target 
group of users is not limited because the course can be exploited 
as a reference course within the framework of any one-year course 
of professional English. Moreover, it can be used as a guide for 
publishing a scientific article. It means that also teachers at the faculty 
might find it useful.

4. PROS AND CONS OF THE COURSE
The course undoubtedly contributes to the development and 

support of more interactive strategies. Moreover, students have an 
easy access to ample materials, which they can exploit on their own 
from the cosiness of their homes. They can get an immediate feedback 
on the on-line exercises. If they have a problem, they can contact a 
tutor and they do not have to wait until next lesson. Furthermore, the 
teacher has got more time to read their essays and discuss possible 
mistakes with the students in class and reinforce the correct use of the 
language. In addition, the course tries to develop students’ thinking 
skills. For example, an argumentative writing task will demand of 
students that they consciously implement and integrate both lower- 
and higher-order thinking skills. Their thinking processes can be 
demonstrated in a simplified way according to Bloom’s Taxonomy 
(1956) as follows:

1. collecting information about the essay topic and reading the texts 
about the topic – knowledge (LOTS)

2. describing and explaining the background of the topic – knowledge 
and comprehension (LOTS)

3. identifying and comparing arguments for and against – 
comprehension and analysis (LOTS)

4. formulating, debating and verifying conclusions – synthesis and 
evaluation (HOTS)

Undoubtedly, all this increases students’ motivation and their 
stimulation to work.

On the other hand, there are some drawbacks which might 
contradict with the above mentioned statements. The blended 
learning is certainly time-consuming and demanding for creation, 
preparation and evaluation. At random there might also occur 
problems with technology. 

And what do students think of the course?

Student 1
I consider classes of Academic Writing run by PhDr. Blanka 

Frydrychová Klímová, Ph.D., M.A., useful and beneficial. It is 
important to know how to write essays in the English language. It is 
good and in fact essential to be able to combine the content and the 
form logically together. This course has also enriched my professional 
terminology of the written text. I consider this course an ideal 
preparation for writing a final test in the English language.

Student 2
The subject of Academic Writing is an optional subject from the 

portfolio of other subjects at the faculty; it is a core stone of academic 
writing. Academic writing is part of ESP – English for specific 
purposes. Both theory and practice of academic writing is taught 
during the course. Moreover, during their studies of academic writing 
students can try writing different forms of academic forms, which 
are then checked by the teacher. Consequently, their mistakes are 
discussed to prevent their further repetition. Overall, I evaluate this 
course as a very interesting form of the introduction into the issues of 
academic writing and I can warmly recommend it.
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Student 3
The course of Academic Writing is an interesting and beneficial 

subject, very important for passing the state exam in English. I 
appreciated its timing (one lesson in two weeks); thanks to this there 
were no difficulties writing and submitting essays. And since there 
is no other subject where writing is taught, I would suggest this 
course being compulsory. I also appreciate teacher’s comments on our 
essays. Overall, I was very satisfied with this subject.

5. CONCLUSION
In conclusion, I dare to claim that introduction of the blended 

learning contributes to the enrichment of methodology in foreign 
language teaching. It also increases a higher motivation for learning 
and its intensity. Thus, it may not be without interest to teachers 
and authors of teaching materials. Finally, creation of a database of 
formal written documents in English, which correspond to standard 
written documents of the EU, enables the Faculty/ University better 
communication with foreign partners and institutions.

As Hairston (1998) says: ‘People who write well are more likely to 
get what they want than people who write badly.’
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Appendix 1
Structure of the course

  1. Introduction into the Subject
  2. Formal versus Informal Written English
  3. Preparing to Write
  4. Paragraphing
  5. Grammar Structures in Written Language
  6. Lexical Structures in Written Language
  7. Punctuation
  8. Academic Referencing, Quoting, Paraphrasing and Summarizing
  9. Bibliography
10. Miscellaneous Formal Written Documents
11. Final Consolidation
12. Guide to Dissertations Written in English

PhDr. BLANKA FRYDRYCHOVÁ KLÍMOVÁ, 
M.A., Ph.D. teaches at the Faculty of Informatics 
and Management of the University of Hradec 
Králové. Her main field of interest is teaching 
business English. In addition, she runs courses 
in culture and history of Great Britain/ the USA 
and academic writing. She has a son, who keeps 
all the members of the family permanently busy.
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ANGLIČTINA 
KONVERZACE PRO POKROČILÉ

JARMILA FICTUMOVÁ, JOHN CECCARELLI, TONY LONG

Michae la  Čaňková

Společnost pro odbornou literaturu – Barrister & Principal,  
o. s., 2008
ISBN 978-80-87029-40-4

Textbook components:
– CD with MP3 recordings and other supplementary material for each 

topic
– answer key and transcripts to listening exercises
– English-Czech wordlist including all the words from 21 topics
– e-learning support

The subtitle of this old – new textbook is Topic Based Vocabulary for 
Advanced Learners and so it is. 

Thank God, 20 years after The Change we can say that the 
command of English has improved in the Czech population, 
particularly the young generation in larger cities. Today we do 
have students of an advanced level of English who want to develop 
further. 

To do so, they need a relevant and systematic textbook, not only 
individual newpaper or magazine articles or topical news from the 
Internet. 

The Brno based international team of American, British and Czech 
teachers of English is coming up with a newly updated textbook 
which has got its roots in the English teaching/learning boom in the 
Czech Republic of the 1990s. It is possible to trace its history back to 

the lists of vocabulary which were forever amended and expanded 
at the Brno State Language School. Teams of both Czech and native 
speaker- teachers have contributed to this never ending story. In 
print it first appeared in 1993 as a vocabulary list. Later on exercises, 
illustrations and a tape were added. This was the beginning of a 
proper textbook. To make a long story short, what we see today is a 
modern textbook which uses the traditional Czech/Central European 
learning style and experience, enriched by the traditions of British 
textbook writing. 

Although the aim of the textbook is to help develop 
communication, of course the other three skills cannot be omitted. The 
four language skills have been incorporated: first of all speaking, but 
logically also listening – there is a CD attached to the textbook – and 
to a certain extent also writing.

So, the vast amount of vocabulary presented here is divided into 
21 general topics such as: Family (apart from more usual words, we 
have e.g. adultery, adulterer, to foster, to chat sb up, to dump), Home, 
Food (do you know the meaning of expressions foody and muzak?), 
Shopping, Clothes, Work & Leisure, Communication, Town & 
Country, Sightseeing, Travel, Farming, Climate, Nature, The Human 
Body, Health, Sport, Media, Culture, Education, Holidays, Modern 
Society.  

The vocabulary is based primarily on British usage but also notes 
American expressions where these are relevant. A little test for you: 
which is which? bartender/barman.  

This textbook can be used in many kinds of teaching situations, 
as supplementary material rather than as a core textbook. The 
accompanying pictures look slightly old fashioned but they illustrate 
the vocabulary well enough. When updating the texbook, the authors 
could have paid more attention to the fast changing vocabulary: 
you will find the word mobile phone, but not landline, to skype, text 
messages, to burn CDs, to download etc. Instead of an article on sending 
letters, there could have been one on sending text messages, e.g. at 
Christmas. 

Those of us who have had problems finding a relevant reading text 
will be pleased to find a fair amount of reading matter. The articles 
contain the vocabulary we train (some of it is dated 2001, some 
even earlier but it serves its purpose). The attached lexical exercises 
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aim at providing more context, including idioms, metaphors and 
euphemisms. 

The authors are experienced teachers and very well aware  
of the traps that endless lists of words might pose to a student:  
they have designed enough material for practice, as we all know 
Practice makes perfect. Apart from numerous activities throughout 
the main pages, the last double spread of each topic is devoted 
solely to practising and revising. A little example under the topic  
of Food: which would you use to complete the idioms – bitter or 
sour?

 to the ......... end        

a ......... pill to swallow     

the relationship was going .......

Luckily, the textbook offers enough opportunity to incorporate 
the Czech scene into discussions in the form of contrasts and 
comparisons. Czech speakers, naturally, will use their knowledge 
of the Czech environment when talking to native and non-native 
speakers of  English. It would be good to know how to deal with 
such culturally loaded terms as vánočka or bábovka, while chlebíčky 
(translated as open sandwiches) or knedlíky (as dumplings?) have been 
included. 

The most important and useful improvement of this textbook is its 
e-learning addition: 

at http://eldum.phil.muni.cz/mod/resource/index.php?id=19
you will find lists of words and expressions freely downloadable with 
translations referring to inividual pages in the textbook. This should 
help teachers to make lesson preparation much easier and more 
efficient. 

To make the textbook really up-to-date the authors have equipped 
this edition with an interactive, electronic version of the list of 
vocabulary and collocations printed in the textbook (see the address 
above). 

Who is the textbook for? Certainly for any students of B2 – C2 
levels for self study (the textbook contains an answer key to all the 
exercises), for regular classroom study at different types of schools, 

including language schools, as a material for exam preparation or 
private teaching.   

Finally, one more comment: 
it would be naive to expect our students to learn all the words 

and phrases at one go. Expert choice, clever guidance and frequent 
revision are essential for the textbook to work optimally.

Mgr MICHAELA ČAŇKOVÁ, teacher, teacher 
trainer, Prague
I’been teaching longer than I care to remember 
(but surprise, surprise still enjoy it). For three 
years my main interest has been designing and 
teaching on Ireland: the latest edition of the 
summer course Celtic Kaleidoscope will take 
place in south Bohemia and my head is already 
spinning. Apart from this I also teach (both 
language and literature cum culture), write 

textbook reviews and travel abroad for teaching (currently to Vienna  
and Poland). 
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CLIL AT CZECH PRIMARY ARTS SCHOOLS AS  
A WORK-BASED LEARNING.

AN ATTEMPT OF A PROGNOSIS (2)

Zdenek  Vas icek

The last issue of NL contained my first prognosis (1).  
This is the second one (2).

The abbreviation CLIL (Content and Language Integrated 
Learning) represents the concept of integration of a non language 
subject with a foreign language (Marsh, 2001, p. 35). The 
international CLIL-reports inform that just part of teachers is willing 
to change a standard subject into a CLIL-subject (compare Bueeler, 
Stebler, Stoeckli & Stotz, 2001, p. 52; Nieminen, 2006, p. 24). For 
example, the limits of ”Piano playing as CLIL” at PAS in the Czech 
Republic are still the determined by the foreign-language barrier 
and lacking motivation (Vasicek, 2008, p. 268). But: the teachers of 
Czech PAS can learn English by their own teaching profession – by 
means of CLIL!

Fitness of CLIL concept for this use:
1. The requested ligature between education and employment 

(Strategie celozivotniho uceni CR, 2007, p. 11)
2. An opportunity to learn something new for the teachers by their 

teaching (Rydl, 2003, p. 59) – this is real teacher´s work-based 
learning of English by CLIL

3. Temporary compensation of further teacher training: in the concept 
of lifelong learning in the Czech Republic further teacher training is 
the less developed part today, the middle age group older than 45 
do not virtually participate in it at all (Strategie celozivotniho uceni 
CR, 2007, pp. 45 – 46)

4. The possibility to reach recognition of partial qualification obtained 
outside the educational system – according to the new act of 1st 

August 2007 (Strategie celozivotniho uceni CR, 2007, p. 53; Uznavani 
vysledku neformalniho vzdelavani a informalniho uceni, 2008).

What does an ideal solution for CLIL in a PAS in the future look 
like? Anybody can begin anytime, anywhere and anyhow to get up to 
wherever he/she likes – ideally up to the descriptors of the C-level of 
CEFR (Vasicek, 2005, p. 334).
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CLIL AT CZECH PRIMARY ARTS SCHOOL AS  
A CHALLENGE FOR SCHOOL INSPECTION.

AN ATTEMPT OF A PROGNOSIS (3)

Zdenek  Vas icek

The exact criteria for evaluation of teacher´s work were missing 
until recently (Manak, 2003, p. 93). These criteria are still missing 
for evaluation of CLIL-teachers at Czech primary arts school (below 
”PAS”) today.

If I (as a CLIL-teacher at a primary arts school) could make my 
own SWOT-analysis (compare Veteska & Tureckiova, 2008, p. 104) 
as an easy preliminary evaluation, I would seem the evaluated 
parameters as follows:
1. Strengths: the lessons were more interesting for the teacher and for 

the pupils alike
2. Weaknesses (only relatively): additional effort especially from 

teacher was necessary
3. Opportunities: foreign-language communication progressed 

especially in terms of increasing foreign-language vocabulary
4. Threats: decreased teacher´s or pupil´s (or both) motivation and 

the following stagnation; teacher´s or pupil´s leaving the CLIL 
lessons or the school (and herewith CLIL too) for different reasons.
It will be probably necessary to overwork the temporarily (less 

or more) accepted evaluation criteria. This should be done without 
hesitation: ”it is quite natural for a disciple to begin his/her work 
with defects; who ever do not spoil the things that ever do not know 
how” (Comenius, 1657, new edition 1913, p. 254).

If the inspector should change from a clerk into a propagator of the 
education systems´ transformation in the Czech Republic (Simickova, 
2005, p. 296), all right, then it would be possible for the Czech School 
Inspection (below ”CSI”) also to became spiritus agens of CLIL-
development at PAS.
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CSI by evaluation in PAS can (among other things):
1. Confirm that there is correspondence of the taught lesson and the 

subject matter in the standard subject and in the CLIL-subject
2. Confirm that the foreign-language communication between the 

teacher and the pupil (and vice versa) with use of special foreign-
language vocabulary really functions; it is possible to claim the 
”added value” (Ramcovy projekt monitorovani a hodnoceni 
vzdelavani, 2003, p. 7)

3. Reformulate the ”tailored” descriptors for CLIL (compare Spolecny 
evropsky referencni ramec pro jazyky, 2002, pp. 5 and 24)

4. Certify the CLIL-subject (Spolecny evropsky referencni ramec pro 
jazyky, 2002, p. 6), for example in form of bilingual clause. This 
clause does not give any access privileges (Konzepte fuer den 
bilingualen Unterricht …, 2006, p. 20). The further warrantors of 
the clause should be teachers of foreign languages from associated 
primary schools (compare Vasicek, 2008, p. 38)

5. Authorise (accredit) the CLIL-subject at PAS.
The CLIL-subject can become part of the school education 

programme at PAS after a successful evaluation (see in details: 
Ramcovy vzdelavaci program pro zakladni vzdelavani, 2005, p. 116).
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Hoogasian-Villa and published by Wayne State University Press, 
Detroit, 1966.

Foretelling the Future
The wife of a farmer was taking care of the sheep in the fields 

when she gave birth to a child. A shepherd nearby saw an angel 
descend from heaven and write something on the baby’s forehead. 
But since the shepherd could not see what was written, he asked the 
angel, ”What did you do to that child?”

”I wrote his future on his forehead,” the angel said.
”Why? Is he such an unusual child?”
”All human beings have their future written on their foreheads 

when they are born,” the angel said, preparing to leave. ”This child 
will fall from a tree and die at the age of seven.”

The shepherd was very much interested: ”I’ll ask that woman’s 
name, and after seven years, I will return to see if the angel’s 
prediction comes true.” And this he did.

After seven years he decided to find the woman and see how the 
child was. He found her house but saw that there was a large crowd 
gathered around it. ”What has happened?” he asked a neighbor.

”The little boy who live here fell from a tree and died, and the 
parents want to kill the other boy who was playing with him. They 
say that because their son died, his playmate must die, too. Of course 
the playmate’s parents won’t permit this, and so the two families are 
quarreling.”

”Oh, oh! The angel was right,” the man said to himself, ”but one 
death is enough. I must try to stop the second.” He pushed through 
the crowd, went inside the house and asked the family about the 
trouble.

The first woman said, ”My son was playing in the tree with this 
woman’s son, and my boy fell off the tree and died. This woman’s son 
should die, too.”

”If your son fell off, why should my son die?” the second woman 
asked.

”Listen to me for a minute,” the shepherd said. ”Do you remember 
me?” he asked the first woman. ”I am the shepherd you saw on the 
day your son was born in the fields. That same day, at the same time 

M. BERMAN’S    CORNER

Michae l  Berman 

Armenians even today believe there is writing on a person’s forehead 
which tells his or her future and that this future is pre-determined. 
The person believed to be responsible for keeping a record of this 
information is Tir, the scribe of the supreme god Aramazd. (Aramazd 
was regarded as the father of all gods and goddesses, the creator of 
heaven and earth. The first two letters in his name, ”AR” is the Indo-
European root for sun, light, and life, and Aramazd was the source of 
earth’s fertility, making it fruitful and bountiful). Through a meeting 
with Tir the scribe, you have the opportunity to find out what the 
future holds for you and to change it for the better, thus enabling you 
to do the same for your own students.

English through the Writing on your Forehead
Astrology, Palmistry, Claivoyance, and the I-Ching have all been 

used to foretell the future. Have you ever been to a fortune-teller? 
Why or why not? What other methods of telling the future are you 
familiar with? Do you practise any yourself? Invite the learners to 
discuss these questions in pairs or small groups, and then to report 
back with their findings. Use this activity as a lead-in to the story and 
guided visualisation that follow:

Armenians even today believe that there is writing on a person’s 
forhead which tells his or her future and that this future is pre-
determined. The Writer, or Grog, who is responsible for recording 
this is believed by many to be the good angel who sits on the right 
shoulder of each of us, urging us to do good things and keeping 
accurate records of such doings. The bad angel, on the other hand, 
sits on the left shoulder and encourages us to do wrong. This writer, 
Tir, was believed to be the scribe of the supreme god, Aramazd (see 
Hoogasian-Villa, 1966, p.323).

The story that follows was taken from 100 Armenian Tales 
and their Folkloristic Relevance, collected and edited by Susie 

↵
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your son was born, an angel came down from heaven and wrote on 
his forehead. I asked the angel what he had writeen, and I was told 
that the little boy would fall from a tree at the age of seven and die. 
Now it has happened, and no one is to blame. Come, spare this little 
boy’s life.”

The first woman, seeing the truth of the argument, stopped asking 
for the life of the little boy. ”What God has determined, we cannot 
prevent,” she said.

* * *
Choose three of the following questions to ask the person sitting next 
to you. Then report back what you found out to the rest of the class:
a) What feelings did you have during the telling of the story?
b) Have you ever been in a similar situation to any of the characters in 

the tale?
c) Did any of the characters remind you of people you know?
d) What do you think the ”message” of the story is?
e) Did it remind you of any other stories you know?
f) Which was the most moving or memorable bit of the story for you? 
g) Which bit of the story sent you off to sleep? 

Tir (Apollo) - the god of 
literature, science and art, also 
an interpreter of dreams.

* * *
What follows is a guided 

visualisation based on the 
story presented above. If you 
are working on your own, it 
is suggested that you record 
the script, perhaps with some 
appropriate background music. 
You can then lie somewhere 
comfortable, where you will 
not be disturbed, and play the 
recording back to yourself as 
you go through the process 
described.

The Mirror that Shows your Future
SCRIPT FOR THE GUIDE: 
(To be read in a gentle trance-inducing voice). Make yourself 

comfortable and close your eyes. Take a few deep breaths to help you 
relax. Feel the tension disappear stage by stage from the top of your 
head to the tips of your toes. Let your surroundings fade away as 
you gradually sink backwards through time and actuality and pass 
through the gateway of this reality into the dreamtime. (When the 
participants are fully relaxed, begin the next stage).

Today’s a very special day for you because you’re being given 
an opportunity to see  your future and, more importantly, to make 
changes now to ensure you have the best possible chance of turning it 
into what you want it to be.

Ahead of you what appears to be some kind of temple. Up three 
stone steps you make your way to an arched oak-panelled doorway. 
The doors are wide open for you, and within a deep blue carpet runs 
down the central aisle. At the end of it an indistinct figure swaying a 
censer perfumed with frankincense to and fro, enveloped by smoke. 
Breathe it in and feel centred. The smoke obscures your vision, but 
only temporarily, for as it clears the figure becomes clear to you – Tir 
the scribe and the keeper of the records. He stands by a full-length 
mirror. Notice both its distinct frame and shape. It shape seems to be 
that of a human body, your body in fact. 

Tir motions to you to approach and join him, where he invites you 
to stand in front of the mirror and to look into it, in particular to see 
what is written on your forehead. And you have a minute of clock 
time, equal to all the time you need for this  ...

You‘re probably now wondering what you can do to change what 
you see. What you can do is work towards making a better future for 
yourself and those you interact with by learning from the mistakes 
you’ve made and by making sure you don’t repeat them again. The 
time has come now for Tir to speak. And you have a minute of clock 
time, equal to all the time you need, to hear what advice he has to 
give you on this subject …

You can make those changes that you really wish to make, for 
your unconscious mind is listening and will receive and act upon the 
messages it hears. And you will find, as this is happening, that you 
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become much happier, within yourself – delighted with who you are, 
what you have and everything you can offer. What matters now, is 
that you take what you have learnt back with you and that you hold 
on to it. The time has come to give thanks for what you have received 
and to take your leave, to make your way back, down the carpeted 
central aisle of the temple, through the arched wooden doors, down 
the three steps and back to the place where you started from, where 
your new life awaits you.

Take a deep breath, let it all out slowly, open your eyes, and 
smile at the first person you see. Stretch your arms, stretch your 
legs, stamp your feet on the ground, and make sure you’re really 
back, back in (name of the location), back where you started from. 
Welcome home!

Now take a few minutes in silence to make some notes on the 
experiences you had on your journeys, which you can then share with 
the rest of the group.

Or
Now take a few minutes in silence to make some notes on the 

experiences you had on your journeys, which you can then make a 
note of in your dream journal.

Or
And now you might like to turn to the person sitting next to you 

and share some of the experiences you had on your journeys.
* * *
WHO AM I?, WHERE AM I?, or WHAT’S MY PROBLEM? For 

another way of telling someone their future from their forheads, stick 
pre-prepared prompt cards on the foreheads of everyone in your 
class. Then ask them to pair up and try to guess who they are, where 
they are, or what their problems are, by questioning their partners. 
However, they can only ask YES or NO questions, a mximum of 20, in 
order to find the answers they are looking for.

SACRED PLACES

Michae l  Berman 

It has been proposed that ”Celtic tradition and beliefs are 
expressed spiritually through land” (Pennick, 1996, p.13). Of course 
exactly the same applies to other traditions too – Native American or 
Aboriginal Australian, for example. Nigel Pennick goes on to add that 

the landscape is filled with places where spirit is present. 
Every time we experience it, this presence encourages us to 
make an imaginative act that personifies the place to us. Then 
we perceive its qualities personally. This is the animi loci, the 
place-soul. When this is acknowledged and honoured, ensouled 
sacred places come into being (ibid. p.13). 
For shamanic practitioners, for example, a place such as the 

entrance to a cave, the hollow trunk of a tree, or the top of a mountain 
may become the starting point for ”journeying” – entering a trance 
state to access other realities. Another point Pennick makes is that

”Sacred places come into being when humans recognize and 
acknowledge them. They are ensouled locations where we can 
experience elevated consciousness, receive religious inspiration 
and accept healing” (ibid. p.14).
If we take this to be the case, then the importance of a place 

frequently has less to do with it physical landscape and more 
to do with the personal meanings we attach to it. This explains 
how seemingly totally unsuitable places are sometimes chosen by 
shamanic initiates as the starting point for their journeys into non-
ordinary reality. What may seem inappropriate to one person, though, 
could well be ideal for someone else. That is why whatever place the 
initiate may choose should be accepted by the teacher as long as it 
serves the required purpose and feels right to the person embarking 
on a journey for the first time.

For a language learner, a classroom where recognition or success 
by those whom he or she respects was achieved could well become 
such a place, and by visualising this location it is possible to access 
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the same positive state of mind that originally led to success. Of 
course the initial recognition or success might well have been 
achieved somewhere else, in a real life setting where the learner 
was able to communicate effectively, such as in a restaurant or at an 
airport, in which case that place could be used as the setting for  
a visualisation.

Scripts that can be adapted for such a guided visualisation can be 
found in the book I wrote with David Brown – The Power of Metaphor. 
And to find out more about shamanism, Shamanic Journeys through 
Daghestan might be worth adding to your Amazon website wish list 
or basket. 
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READING   TIP

KHALED HOSSEINI:  
KITE RUNNER / LOVEC DRAKŮ

Pet r  Fuka

There was a brotherhood between people who had fed from the 
same breast, a kinship that not even time could break. Hassan and  
I fed from the same breasts.

Maybe Hassan was the price I had to pay, the lamb I had to slay to 
win Baba.

For me, America was a place to bury my memories. For Baba,  
a place to mourn his.

We (me and Baba) had both betrayed the people who would have 
given their lives for us.

… that real good was born out of your father´s remorse. True 
redemption is when guilt leads to good.

Hassan used to say it´s wrong to hurt even bad people. Because 
they don´t know any better, and because bad people sometimes 
become good.

There are a lot of children in Afghanistan but little childhood.
There is a way to be good again.

Afghánský exilový spisovatel KHALED HOSSEINI, žijící a píšící  
v USA, debutoval v r. 2003 románem Kite Runner, těžícím z jeho 
zkušeností z rodné země a ze znalostí života afghánské komunity 
v USA. Kniha se stala bestsellerem pro svůj silný příběh i obecný 
lidský apel, zároveň je velmi poučným zdrojem poznání nám velmi 
vzdálené kultury.

Vypravěč Amir je dvanáctiletý chlapec z kábulských vyšších 
kruhů. Jeho věrným životním souputníkem je syn jejich služebného 
Alího Hassan. Amirův otec, kterému se v celém textu říká Baba  
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(= táta), vyrůstal s Alím a pojí ho k němu silné pouto, rovněž 
Hassana má nesmírně rád, zatímco jeho vlastní syn Amir trpí 
pocitem nedostatku otcovy lásky. Amir se domnívá, že mu otec 
zazlívá, že při porodu „zabil“ svou matku, a snaží se zoufale 
získat otcovu přízeň a uznání. Jedinečnou příležitost mu poskytne 
afghánský zvyk soutěží draků. V této činnosti je velmi dobrý a za 
Hassanovy pomoci se mu skutečně podaří vyhrát. Vrcholný okamžik 
jeho štěstí je ale drastickým způsobem zničen tím, co následuje. 
Místní psychopatický násilník Assef brutálním způsobem ublíží 
Hassanovi, a Amir je jen němým svědkem. Zatímco Hassan ho 
vždycky bránil, on jemu na pomoc nepřijde. Tento akt zbabělosti 
je pro Amira tak zničující, navíc v momentě, kdy konečně získal 
otcovo uznání, že není s to se s Hassanem dál bavit. Jeho jediný 
přítel se stane živoucím důkazem jeho zrady, a proto se rozhodne 
se ho zbavit a pomocí podlé léčky přinutí Alího a Hassana navždy 
odejít z jejich domu.

Druhá část se odehrává o několik let později, kdy Afghánistán 
okupuje sovětská armáda a Baba s Amirem prchají pryč. Usazují se 
v USA, zde žijí životy imigrantů, stýkají se s afghánskou komunitou, 
přičemž poznáme pro nás těžko pochopitelné zvyky. Nesmělý 
milostný příběh končí dobře – Amirovou svatbou se Sorayou, dcerou 
afghánského generála v exilu. Baba se před svou předčasnou smrtí 
dočká ohromného zadostiučinění – syn se šťastně a stavovsky na 
úrovni ožení. Navíc jde o manželství z lásky, jen děti nepřicházejí,  
a to z lékařsky nevysvětlitelných příčin. Amir svou hroznou vinu 
sice zanechal daleko pod Hindúkušem, jeho černé svědomí ho 
ale tíží a neplodnost si interpretuje jako znamení. Když mu pak 
z Pákistánu zavolá otcův celoživotní blízký přítel Rahim Khan, 
který Amirovi na rozdíl od Baby rozuměl a podporoval ho v jeho 
uměleckých ambicích, vnímá to jako volání osudu a odjíždí.

Třetí část nás zavádí nejdřív do Pákistánu, kde se Amir setká 
s umírajícím Rahimem. Ten mu zjeví otcovo obrovské tajemství, 
odhalí mu pravou podstatu vztahu k Hassanovi a má pro něj přání 
umírajícího. Hassan se oženil, zplodil syna, ale byl spolu se svou 
ženou na ulici zastřelen talibáncem. Jeho syn Sohrab pravděpodobně 
skončil v kábulském sirotčinci. Amir se vydává na zoufalou cestu 
do lůna zdecimované vlasti sužované krutým terorem fanatického 
Talibánu. Najde Sohraba, ale před jeho vysvobozením se musí 
ještě utkat se svým osudovým kontrahentem Assefem, který je po 

letech ještě obludnější a své zvrhlosti dává průchod pod rouškou 
náboženského fanatismu. Útěk do bezpečí se zdaří, ale happy end 
se nekoná. Převozu chlapce do USA brání zdánlivě nepřekonatelné 
byrokratické překážky, které málem způsobí chlapcovu smrt. Ani 
po bezpečném návratu do Ameriky však štěstí není zpět, neboť dítě 
trpí vážným psychickým traumatem. Poslední scénou se vracíme 
na začátek – už dávno dospělý Amir pouští draka a podaří se mu 
vykouzlit nesmělý úsměv na Sohrabově tváři, snad příslib toho, že 
se věci ještě dají napravit.

Příběh Lovce draků je vzrušující z několika důvodů. Jednak je 
to čtení pro Evropana velmi neobvyklé, neboť život románových 
postav, jejich tradice a životní postoje jsou od našich dosti odlišné. 
Na druhou stranu jsou morální principy, na nichž je příběh 
vystavěn, obecně lidské a každý dobrý člověk se s nimi může 
ztotožnit. Rozrušující je pohled ich-vypravěče, neboť je to on, kdo 
je zrádce, koho tíží černé svědomí a kdo se v poslední části zoufale 
snaží o pokání a odpuštění. Psychologická síla zápletky a vztahů 
mezi postavami je drtivá a nenechá čtenáře na pokoji. Román 
rozhodně není kratochvilné čtení, jakkoli je skvěle vyprávěn  
a vtáhne vás do svého víru.

Rytmus vyprávění a napětí je velmi promyšlený. Začíná 
poklidným kábulským dětstvím plným her, do nějž se pomalu 
vkrádají předzvěsti katastrofy. Následuje pobouření, které se 
nevyčerpá momentem Amirovy zbabělosti, ale je stupňováno akty 
jeho psychické krutosti vůči loajálnímu Hassanovi. Dramatický útěk 
do svobodného světa je vystřídán relativně poklidným rodinným 
životem v exilu. Mezi události, které tvoří přirozený řád světa, 
nepatří jen sžívání s novým prostředím (zvlášť pro Babu těžké), 
studium, námluvy a svatba, ale taky otcova smrt. Tato „selanka“ 
je narušena tajemným Rahimovým telefonátem, že „je čas být 
znovu dobrý“. Horor dětství se znovu vynořil a to, co následuje, je 
zhmotněný děs. Ani útěk z Kábulu do relativního bezpečí není prost 
osudových ran. Návrat do nové vlasti poskytuje jen chabou úlevu, 
neboť Sohrab je mementem toho, že věci se nedají jen tak snadno 
napravit.

Kniha je bohatá na vynikající dramatické epizody, počínaje 
děsivostí Amirova zásadního traumatizujícího zážitku. 
Nezapomenutelné je, jak se Baba zastává afghánské uprchlice, kterou 
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chce sovětský voják na hranici sexuálně „použít“ jako výkupné. 
Klidné spaní vám zaručeně vezme scéna veřejné talibánské exekuce  
o přestávce mezi fotbalovými poločasy, při níž je kamenován 
domnělý cizoložný pár. Zoufalství země v rozkladu ilustruje 
páchnoucí žebrák – bývalý univerzitní profesor perské literatury, 
hladovějící děti v sirotčinci, které obětavý ředitel, postaven před 
Sofiinu volbu, musí občas prodat úchylnému Talibánci (jak se později 
ukáže Assefovi), aby mohl nakrmit děti zbývající.

Autor výborně pracuje s motivy. Důležitou roli hraje prak, se 
kterým si hrají Hassan i jeho syn Sohrab a který způsobí počátek 
katastrofy (když jím Hassan brání Amira proti Assefovi), ale také 
rozhodne poslední setkání s Assefem. Neustále se opakuje Amirova 
žaludeční nevolnost v autě, která vyvolává vždy opovržení okolí. 
Důležité je téma vzdělanosti a gramotnosti. Hassan na rozdíl od 
Amira nemohl chodit do školy a nenaučil se číst, čehož Amir 
ošklivě zneužívá k popichování. Amir je po letech zahanben, když 
mu žena vypráví, jak naučila svoji služebnou psát. Velmi dojemný 
je proto fakt, že se Hassan později psát naučil a ještě před svou 
smrtí Amirovi napsal. Dopis mrtvého přítele je pro váhajícího 
Amira jednou z rozhodujících okolností, aby se konečně odhodlal 
k mužnému činu. Dalším velmi klíčovým motivem jsou telefonické 
rozhovory: poselství Rahima Khana, přežívajícího svědka tajemství 
Amirova i jeho otce, se k němu dostane telefonicky. Soraya,  
o kterou se Amir uchází, se mu telefonicky svěří se svým 
prohřeškem z mládí, kdy utekla od rodičů s mladíkem, což je 
v afghánské komunitě těžko odpustitelný přečin proti pevným 
společenským normám. Amir, obtížený daleko těžší vinou, jí ale rád 
odpustí. Svůj dávný zločin jí je schopen sdělit až po vysvobození 
Sohraba, opět telefonicky. Nejdůležitějším motivem jsou ale 
samozřejmě draci. Nejoblíbenější hra chlapců, cesta k otcovu srdci, 
hned nato cesta do pekelné pasti. Talibánci tuto starou lidovou 
tradici zakázali, stejně tak jako cokoli, co činí lidský život životem a 
přináší lidem radost. V závěrečné scéně se Amir rozpomíná na svou 
dávnou dětskou dovednost, jenže tentokrát se neuchází syn o přízeň 
otce, ale otec o lásku svého adoptivního syna. Dětská hračka jako 
symbol radosti ze života, svobody, přátelství a naděje letí k nebi.

Román je zalidněn velmi rozdílnými postavami. Vypravěč 
Amir je citlivý chlapec, místo fotbalu ho láká literatura a psaní 
příběhů, což dokáže ocenit jen Rahim Khan, otec však ne. Navíc 

Amir neodpovídá představě hrdého a odvážného afghánského 
chlapce/muže. Neumí se bít, je zbabělý a dokonce úskočný a zlý 
vůči závislému Hassanovi. Hassana nepovažuje za svého přítele, 
protože je společensky podřízený, pouze si s ním hraje a využívá 
ho, dokonce se mu i posmívá za nevzdělanost, protože to je jediný 
člověk, nad kterým má navrch a nad nímž pociťuje mocenskou 
převahu. Později začíná chápat svoje hříchy a musí podniknout 
bolestnou cestu zpět, aby se pokusil o duševní očistu.

Baba je symbolem hrdosti a svéhlavosti. Lpí na tradici (např. 
Amirovy námluvy), zároveň je nábožensky liberální. Za jediný 
opravdový zločin považuje krádež, protože i vražda, cizoložství, lež 
atd. jsou jen variací krádeže (ukrást někomu život, ukrást někomu 
právo na pravdu…). Je váženým občanem a v exilu respektovaným 
členem komunity, který nezištně pomáhá druhým. Ale jak se 
dozvíme od umírajícího Rahima Khana, i on má svou černou 
minulost. 

Hassan a Assef, dva extrémní charakterové póly, jsou poněkud 
černobílé postavy, možná aby v jejich záři/temnotě vynikly pestré 
charaktery druhých. Hassan je přirozeně inteligentní, šikovný, 
vzhlíží k Amirovi a je za každých okolností bezvýhradně loajální. 
Do určité míry to vyplývá z jeho společenského postavení syna 
sluhy, ale hlavně z jeho nejvnitřnějšího přesvědčení, které je až 
nelidsky idealistické a těžko uvěřitelné. Ve skutečnosti je to právě 
tato beránčí povaha (obraz Izáka - trpného beránka, jehož se 
Abrahám chystá obětovat), co přivádí Amira k opakované zradě. 
Kdyby se Hassan aspoň bránil, kdyby ho nenáviděl, kdyby ho zbil, 
jenže on ho přese všechno miluje.

Assef je oproti tomu zhmotněním zla. Blonďatá bestie, syn 
německé matky, obdivuje Hitlerovy etnické čistky (sám je potom 
aplikuje při genocidě Hazarů v Mazáre Šaríf), libuje si v sadistickém 
týrání dětí a v dospělosti všech lidí (scéna kamenování), je to 
pedofilní zrůda znásilňující děti obou pohlaví pro ukojení pocitu 
moci nad ostatními. Co je na jeho postavě varující, je poznání, že 
podobným šílencům poskytují ideální příležitost fanatické režimy 
– podmínky extrémní represe (jako např. nacismu, stalinismu, 
talibánské vlády) jsou ideálním rejdištěm úchylů všeho druhu, 
kteří ve jménu potírání nepřátel nějaké „svaté“ ideje můžou páchat 
jakékoli zločiny. Assefovu postavu je, zdá se, třeba vnímat v tomto 
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smyslu spíše symbolicky než realisticky, což jí ovšem neubírá na 
hrůzné působivosti.

V neposlední řadě je román Lovec draků zdrojem poučení. Kdo 
ze čtenářů měl před přečtením jen matnou představu o tom, jak se 
žilo v Kábulu před sovětskou invazí? Kdo z nich tušil něco o perské 
literatuře a básnících jako Háfiz nebo Chajjám, kteří jsou u persky 
hovořících národů (což jsou nejen Íránci, ale i Afghánci, Tádžikové, 
Ázerbajdžánci) ve velké úctě.  Sekulární Evropan rovněž žasne nad 
pevnými společenskými pravidly Afghánců (např. že o ruku nevěsty 
žádá otec ženicha!) a spolu s hlavní ženskou hrdinkou Sorayou 
se těžko smíří s dvojí morálkou, díky níž si mladí afghánští muži 
můžou beztrestně užívat s nemuslimkami, zato jediné ”uklouznutí” 
afghánské dívky (a nemusí se ani jednat o nemanželský sex!) může 
znamenat trvalé poškození její pověsti a odsouzení k životu bez 
manžela a rodiny. Velmi poučné jsou Babovy „nehody“ v novém 
prostředí, které hodně vypovídají o propastných kulturních 
odlišnostech.

Základním tématem knihy je vina, pokání a odpuštění. Jsou 
to problémy věčné a univerzální. Demonstrovány na příběhu ze 
vzdáleného kulturního prostředí vytvářejí strhující směs emocí  
a drásavých myšlenek. Díky vynikajícímu slovesnému umu autora 
tak vzniká velká literární hodnota, která, věřím, nepodlehne zubu 
času.

PETR FUKA: narozen 1976 v Olomouci, kde  
i bydlí, studoval na FF UP českou a německou 
filologii, v akad. roce 1998/99 studium 
germanistiky na Friedrich-Schiller-Universität 
Jena (SRN), od r. 2000 vyučuje němčinu  
a češtinu na Gymnáziu Olomouc-Hejčín, je 
examinátorem mezinárodních jazykových zkoušek 
Österreichisches Sprachdiplom Deutsch pro 
úrovně A1 – C1 (zkouškové centrum Gymnázium 
Hejčín).

THE 44TH IATEFL  UK ANNUAL INTERNATIONAL 
CONFERENCE AND EXHIBITION / HARROGATE 

7TH –11TH APRIL

THE HARROGATE INTERNATIONAL CENTRE

Earlybird rate for delegates – payment by 29th January 2010
More information at:

http://www.iatefl.org/events/iatefl-annual-conference-and-exhibition



If you want to forget about your troubles, put a pebble in your shoe.

A lucky person is someone who plants pebbles and harvests potatoes.

People who live in glass houses shouldn‘t throw stones. 

Rolling stone gathers no moss.

Sticks and stones may break my bones, but words will never hurt me.

Constant dropping wears away a stone. 
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LIST OF SIG  EVENTS

• IATEFL BE SIG ‘Annual Conference‘ held in Poznan, Poland  
(20/11/2009 – 22/11/2009) 

• IATEFL LA SIG and SWON ‚Autonomy in a Connected World‘ 
held in Milton Keynes (11/12/2009 – 11/12/2009) 

• IATEFL TEA SIG and Zayed University ‘Establishing and 
Maintaining Standards‘ in Dubai (11/02/2010 – 12/02/2010) 

• IATEFL TD SIG Event ‘The role of the teacher in the 21st Century‘ 
(An Open Space Technology event) (20/02/2010 – 21/02/2010) 

• IATEFL YLT SIG and the University of Hildesheim: ‚Children’s 
Literature in Language Education‘ held in Germany (25/02/
2010 – 27/02/2010) 

• IATEFL ESP/ EAP SIG EVENT, Bilkent University, School of 
English Language, Turkey (18/06/2010 – 19/06/2010) 

More information at http://www.iatefl.org/events/sig-events

LIST OF ASSOCIATES‘  EVENTS

• TESOL Macedonia-Thrace Annual Convention ”The Ever-
-changing World of Schooling... the sky is the limit.”  
(31/10/2009 – 1/11/2009) 
Event coordinator: 
Marianna Boyiannides 
Venue: 
Diakonia Convention Centre, 65 Nikolaou Plastira Str, Harilaou, 
Thessaloniki 
Event link: 
www.tesolmacthrace.org 

• TESOL France: 28th Annual Colloquium (6/11/2009 – 7/11/2009) 
Event coordinator: 
TESOL France 
Event coordinator: 
Bethany Cagnol 
Venue: 
Télécom ParisTech, 49 rue Vergniaud, 75013 Paris 
Event link: 
www.tesol-france.org 

• BELTA English Language Teaching and Learning Conference  
(19/11/2009 – 20/11/2009) 
Event coordinator: 
BELTA 
Venue: 
The Orchid Garden Hotel 
Event link: 
http://www.belta-bd.org/index.html 


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• EgypTESOL Convention 2009 (20/11/2009 – 21/11/2009) 
Event coordinator: 
EgypTESOL 
Venue: 
Triumph Hotel, Heliopolis, Cairo, Egypt 
Event link: 
http://www.egyptesol.org/ 

• LAKMA/LATEFL 13th International Conference on English 
Language Teaching and Learning. (27/11/2009 – 28/11/2009) 
Event coordinator: 
Contact Egle Petroniene at egle.petrone@gmail.com 
Venue: 
LCC International University, Klaipeda, Lithuania. 
Event link: 
www.lakma.vpu.lt 

• LAKMA/LATEFL announces the 13th International Conference on 
English Language ALC-GELI XVIII Annual Conference  
(11/12/2009 – 13/12/2009) 
Event coordinator: 
antonioirizar33@yahoo.es 
Venue: 
Cuba 
Event link: 
alcgeli@ceniai.inf.cu 

• ELTAi International Conference on Interactive Media in Pedagogy: 
”Learning English In & Beyond Classrooms”  
(8/01/2010 – 10/01/2010) 
Event coordinator: 
ELTAI 
Event coordinator: 
ELTAI 

Venue: 
H M Patel Institute of English Training and Research Vallabh 
Vidyanagar, Gujarat, India 
Event link: 
http://www.hmpenglish.edu.in/ 

• TESOL Arabia: Transformations in TESOL (11/03/2010 – 13/03/2010) 
Event coordinator: 
TESOL Arabia 
Venue: 
Zayed University, Academic City, Dubai 
Event link: 
http://tesolarabia.org/conference/ 

• 17th International IATEFL Slovenia Conference 2010 ”Coping with 
Generation Z” (11/03/2010 – 14/03/2010) 
Event coordinator: 
IATEFL Slovenia 
Event coordinator: 
info@iatefl.edus.si 
Venue: 
Terme Topol’ica 
Event link: 
www.iatefl.si 

• TESOL-SPAIN Annual National Convention 2010 ”Building 
Bridges: New Competences in the EFL Classroom”  
(12/03/2010 – 14/03/2010) 
Event coordinator: 
M. Clemente
convention2010@tesol-spain.org 
Venue: 
Universitat de Lleida, Spain 
Event link: 
http://www.tesol-spain.org/convention2010/ 
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• TESOL Greece 31st Annual TESOL Greece International 
Convention ”Living and Learning in a Brave New World”  
(13/03/2010 – 14/03/2010) 
Event coordinator: 
Costas M. Pitychoutis chair@tesolgreece.org 
Event coordinator: 
Costas M. Pitychoutis chair@tesolgreece.org 
Venue: 
Hellenic American Union, Athens 
Event link: 
http://www.tesolgreece.org 

• 45th RELC International Seminar on Language Education:  
”An Essential for a Global Economy” (19/04/2010 – 21/04/2010) 
Event coordinator: 
admin@relc.org.sg 
Venue: 
SEAMEO Regional Language Centre, 30 Orange Grove Road, 
Singapore, 258352 
Event link: 
www.relc.org.sg 

• TEA Austria ”The Vienna ConneXion” (23/04/2010 – 25/04/2010) 
Event coordinator: 
Anne Storey – office@tea4teachers.org] 
Event coordinator: 
TEA Austria 
Venue: 
VHS Wien Favoriten, Arthaberplatz 41, 1100 Wien, Austria 
Event link: 
http://www.tea4teachers.org/ 

• 19th Annual BETA-IATEFL Conference English Language 
Education in Diverse Learning Environments and Cultures  
(23/04/2010 – 25/04/2010) 

Event coordinator: 
beta.iateflbg@gmail.com 
Event coordinator: 
Sylvia Velikova 
Venue: 
American College Arcus, Veliko Turnovo, Bulgaria 
Event link: 
http://www.beta-iatefl.org/pages/conference_2010.htm 

• ELTA Albania 4th Annual Conference ”Quality Time for all levels 
of Quality in ESL” (22/05/2010 – 23/05/2010) 
Event coordinator: 
ELTA Albania 
Event link: 
http://eltaal.org/ 

• FEELTA Event: ”From Broadcasting to Narrowcasting: Global 
Englishes, Local Contexts” (28/06/2010 – 30/06/2010) 
Event coordinator: 
Veronika Vasyuk – ilmk_conf@mail.ru 
Event coordinator: 
FEELTA 
Venue: 
The Far Eastern State University of Humanities, Khabarovsk, 
Russia 
Event link: 
http://feelta.wl.dvgu.ru/info.htm 

• ETAI International Conference: ”Linking through Language”  
(13/07/2010 – 15/07/2010) 
Venue: 
The Ramada Conference Centre, Jerusalem 
Event link: 
www.etai.org.il/ETAI_2010.html 
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MSSUA / MSATE 

CONTACTS 
"

MSSUA / MSATE Office

c/o Michaela Trnová

Matiční gymnázium

Dr. Šmerala 25

728 04  Ostrava

Tel.: +420603787982, +420596116239

Email: myska.t@email.cz

The MSSUA / MSATE Coordinating Committee 2009

Michaela Trnová, President

myska.t@email.cz 

Managing the association, legal and financial
responsibilities, organizing the conferences, cooperation 
with partner associations and institutions, representing 
the MSSUA at events

Libuše Kohutová, Vice-President

liba@karoliner.cz 

Organizing the conferences, representing the MSSUA at 
events, cooperation with partner institutions

Naďa Nováková, Website Editor

nada.novakova@centrum.cz

Editing the MSSUA / MSATE Website

Edita Drozdová, Newsletter Editor

edita.d@email.cz 

Editing the MSSUA / MSATE Newsletter

Gejza Pástor, Secretary

pastor@spsbv.cz

MSSUA / MSATE Regional Centres 

MICHAELA TRNOVÁ 

Ostrava

myska.t@email.cz 

BOHDANA NAVRÁTILOVÁ

Přerov 

bohdana.navratilova@seznam.cz

EDITA DROZDOVÁ 

Olomouc 

edita.d@email.cz 

ALICE RASCHELOVÁ

Olomouc

aliceras@volny.cz

MSSUA / MSATE   CONTACTS 
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GEJZA PÁSTOR 

Břeclav 

pastor@spsbv.cz

ALENA KAŠPÁRKOVÁ 

Brno 

kaspinka@gmail.com

NAĎA VOJTKOVÁ 

Brno 

nada.vojtkova@gmail.com

MARIE HAVLÍČKOVÁ

Zlín

havlickova@gymzl.cz 

– – –
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dříve Státní jazyková škola - škola s nejdelší tradicí (založena 1964) nabízí

KURZY VŠECH STUPŇŮ POKROČILOSTI

angličtina, němčina, francouzština, španělština, italština, ruština, nizozemština,
čeština pro cizince - Czech for Foreigners

PŘÍPRAVNÉ KURZY

ke státní jazykové zkoušce a mezinárodním zkouškám z angličtiny
(PET, FCE, CAE), němčiny (ZD, GZB2 a GZC1 - dříve ZMP) a francouzštiny (DELF, DALF)

DENNÍ POMATURITNÍ STUDIUM

angličtiny, němčiny a francouzštiny

SPECIÁLNÍ KURZY A KURZY ŠITÉ NA MÍRU

Business English, Angličtina pro zralý věk a další

INFORMACE

Pöttingova 2, Olomouc
telefon +420 585 243 563, +420 739 300 309
www.sjs-olomouc.cz; e-mail: info@sjs-olomouc.cz

výuka od 1.9. do 30.6.UKÁZKOVÁ HODINA ZDARMAzápis během celého školního rokukvalifikovaní vyučující + rodilí mluvčí

PRÜFUNGSZENTRUM
GOETHE-INSTITUT
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Z A K L E P E J T E  N A  B R Á N U  J A Z Y K Ů  . . .

Jsme jedinou školou v Olomouci organizující státní jazykové zkoušky,
mezinárodní zkoušky z francouzštiny DELF, DALF, mezinárodní zkoušky z němčiny ZD, GZB2, GZC1


